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Abstract: This paper describes the language of the language learners-
language learner language - especially the pronunciation of the sev-
enth semester students of the English department, Faculty of Educa-
tion, Atma Jaya Catholic University Jakarta. Four major sub-topics arc
discussed in this paper which include the definition of interlanguage,
the factors affecting interlanguage, some research findings on inter-
language, the result of observation, and the conclusion and suggestion.
On the basis of the theoretical background and the result of the obser-
vation, it is concluded that: (1) the inaccurate pronunciation of the
English of the learners is a natural one from the point of view of SLA,
(2) L2 learning differs from first language acquisition in that it is sel-
dom successful, (3) the incorrect pronunciation of the learners should
not be considered as something that is not allowed to occur but should
be realized as something natural, and (4) the pronunciation specific of
the learners is mostly as a result of overgeneralization of the kind of
rules of pronouncing the words.
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Every person needs a language to communicate. The language used
to communicate can be his native/first language (L,), second language or
other languages (L;), or even his para languages. In order to master L, it
is not too difficult for a person to do so because most of the time he is ex-
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posed to natural settings and everywhere he meets native speakers who
are ready to be the source people and models. Leaming L,, however, is

not that easy especially when a person learns the language outside the

country where the L, is used. Indonesian learners of English in Indonesia,
for example, will have many problems such as not having enough expo-
sure to practice the language, and enough source people to practice with,
etc.

These conditions result in the incomplete mastery of the target lan-
guage. This incomplete mastery of the target language has been the main
phenomenon of the result of every L, learning. This idea is also supported
by Selinker (1972) in Cook (1994:18) who stated that "L, learning differs
from first language acquisition in that it is seldom completely successful
only 5 per cent of L, learners have 'absolute success' in his view." The
other 95 per cent learners are less successful in learning the L,.

This paper tries to review this language learner language or “inter-
language”, as Selinker (1972) proposed, or “approximative systems”, as
Nemser (1971) named, which covers the definition of each of these terms,
its differences and similarities, the factors affecting this particular lan-
guage, some research findings on interlanguage, some observation results
on interlanguage of seventh semester students of the English department,
Faculty of Education, Atma Jaya Catholic University Jakarta, the writer's
opinion, conclusion and suggestion.

THE DEFINITION OF INTERLANGUAGE

Interlanguage, often abbreviated IL, was the term introduced by
Larry Selinker (1972) that became widely accepted for the L2 learner's in-
dependent language system" (Cook, 1994). Various terms have been used
by different researchers to refer to the same phenomenon; Nemser (1971)
named it 'approximative systems', and Corder (1971) refers to ‘idiosyn-
cratic dialects' and 'transitional competence'.

Basically those terms reflect related but different concept. Interlan-
guage refers to the structured system which the learner constructs at any
given stage in his development of acquiring/ learning a target language.
Corder (1967) refers the term to the series of interlocking systems which
form the learner's 'built in syllabus'. Nemser (1981) defined the term 'ap-
proximative system' as "the deviant linguistic system which the learner

Harsono, Language Learner Language 167

employs when trying to use the target language. The leame.r.pasfsueﬁ

through a number of 'approximative systems' on the way to acquiring

target language proficiency" (Ellis, 1986:292). . B
From the definitions above the three terms interlanguage, idiosyn-

cratic dialects, transitional competence, and approximative system lfOk
very similar in meaning, that is, each of the terms refers to the learil};ar l:a.n:
guage that is neither his native .language nor his target langtliiage,f : 1?25
guage that the learner is learning. The learner language, therefor ,Thj

between the native language and the target language of the learner. S

can be drawn as follows:

&---ememememeem Language Learner Language --------=------ =

(SL/NL)
SL = Source Language
NL = Native Language

TL = Target Language
Theg more the leamner learns and masters the target language the

nearer the learner language approaches the targe't langu_age. -That 1s wh?/
Nemser named this particular learner language ‘approximative sylstems.
He believed that at a particular point of time a successful language earn;:r
will reach the perfect achievement of the target language. There are f(‘)rtlhy
approximately 5% of this kind of absolqt@ successful l‘eamers Oliit fo ns:
whole language learners. Inter}anguage, ldlos%/ncratlc d}&lngtS, an i tra o
tional competence are different from Nemgers approximative systems
that they do not necessarily mean approaching the target language.

THE FACTORS AFFECTING INTERLANGUAGE

In general learner language must be affected_by either thq natvae lan-
guage or the target language or both of them or Stlll' othefr poss1bl;39 '?Ztg;i
According to Selinker (1972) in Cook (1994:18), in Richards ( th ;(aré
in Ellis (1986:48) interlanguage depends on five central processes ? s
part of the 'latent psychological structure': l‘anguage trz_:msfe;, transdefan_
training, strategies of second language !eaqung, strategies O secolriln -
guage communication, and overgeneralization of target language ling

tic material.
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Language Transfer

Language transfer is the process of using knowledge of the first lan-
guage in learning a second language. Transfer can be positive or negative.
Language transfer is considered positive when a first language pattern
identical with a target-language pattern is transfered. Language transfer is
considered negative when a first-language pattern different from the tar-
get-language pattern is transfered. This negative transfer hinders the lan-
guage learner to master the target language successfully. Thus the learner
language cannot achieve the target language.

Transfer of Training

Transfer of training happens when teaching creates language rules
which are not part of those of the target language. When these wrong rules
are internalized by the learners they will make errors in their language
they produce. Therefore, they will not improve their language because of
the wrong training. ’

Strategies of Second Language Learning

These strategies of second language learning are kinds of simplifica-
tion made by the learners of the target language due to the inability of the
learners to produce the same pattern of the target language. The learners
probably use their own rules to produce certain rules that they have not
mastered. Their rules probably result in wrong utterances that make their
language inaccurate. For example, instead of using the auxiliary 'does' in
the sentence 'He does not have to speak English if he cannot', the learners
probably produce either *He do not have to speak English if he cannot’,
*He is not have to speak English if he cannot', *He does not has to speak
English if he cannot', or probably other wrong forms. The reason of sim-
plifying the sentence to become *He do not have to speak English if he
cannot' is that the leamers think that the only auxiliary verb is 'do'. The
reason of producing the sentence *He is not have to speak English if he
cannot' is that the learners think that the only auxiliary verb is 'is' and
when they produce the sentence *He does not has to speak English if he
cannot' they think that the auxiliary 'does' does not have any effect on the
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verb form of that sentence.

Strategies of Second Language Communication

These strategies are those employed by learners of a second language
when they are faced with the task of communicating meanings but they do
ot know what words to use. In other words, the learners lack the requisite
linguistic knowledge. Examples of these stratcgies are when they have to
refer to some object but they do not know the L2 word. In order to solve
this kind of problem, learners usually paraphrase or mime the meanings.
They use paraphrase when they want to refer to a certain meaning but they
do not know the exact word or term by restating the meaning in other
words they know. When they do not know the paraphrase they use mime,
that is explaining they meaning they want to express using their expres-
sion without words.

Overgeneralization of Target Language Linguistic Material

Overgeneralization in either first or second language acquisition re-
sults in errors in the target language the learners are learning. The gener-
alization of the rules of the target language they are learning is too far that
the items they generalize are not covered in the rules. There are many ex-
amples of this kind of errors in the area of morphology, syntax, phonol-
ogy, and so on.

In the morphology, for example, many plural forms of nouns in Eng-
lish are formed by adding -s, or -es to their singular forms such as 'a book'
becomes 'books', 'a cat' becomes 'cats’, 'a class' becomes ‘classes’, etc.
Some exceptions, however, occur in forming plural forms in English like
'3 child' becomes 'children', 'a man' becomes 'men' to which the ending -s
or -es are not added. The learners who have not mastered the whole rules
may overgeneralize the rules of the ending -s and -es in the exception
rules, thus they produce "*childs' instead of 'children’, "*mans’ instead of
'men’, etc.

In the syntax area, for example, in the complex sentence containing a
relative clause' learners of English often omit the use of the relative pro-
nouns 'who', 'which', or 'that'. For example, the sentence "The man who(m)
you met yesterday is my father' can be alternatively stated "The man you
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met yegterday is my father'. But the sentence 'The man who met me yes-
terday is my father’ cannot be overgeneralize to become '#*The man met
me y;s';erday is my father.' In those two examples of complex sentences
containing a relative clause, each sentence has its own rule, therefore both
of them cannot be generalized. ,

In phonology there is a kind of rules in English. Most /i/ vowel is
pronounced [ai] such as the words 'mine' is pronounced [main], 'dine’' is
pronoun.cefi [dain], 'define' is pronounced [di'fain]. This rule majy leazl to
prpnt'inc1at10n errors in pronouncing such words as 'examine' and 'deter-
mine'. They pronounce the words *[igza'main] instead of [ig'zeemin] and
*[dit0:'main] instead of [di'td:min] respectively.

Most /u/ vowel is pronounced /A/, therefore, such words as 'but' is
pronounced [bAt], 'nut'- [nAt], 'such' - [sAtf], and so on. This kind of rule
also leads to pronunciation errors like in pronouncing the words 'success' -
:t[sAkses] instead of [sok'ses], 'suggest' -*['sAd3est] instead of [sO'd3est],

These five central processes that are part of the 'latent psychological
structure'; lgnguage transfer, transfer of training, strategies of second lan-
guage l.earr.ung, strategies of second language communication, and over-
generalization of target language linguistic material affect all F:nglish lan-
guage learnfars no matter what native language the learners have. The fol-
lg\wng section will review some research findings on interlanguége espe-
cially in the aspects of morphology, syntax, and phonology. "

SOME RESEARCH FINDINGS ON INTERLANGUAGE

The actual second language acquisition (SLA) refers to all aspects of
language that the language learners need to master, but because most re-
searph on SLA focus on morphology, syntax, and some on phonology this
section reviews some research findings on interlanguage especially in the
aspects of morphology, syntax, and phonology.

Morphology

.SLA rescarch_ers have done a lot of studies called the morpheme
studies. The;e studles are usually related to the acquisition of grammatical
morphemes in obligatory contexts, i.c. contexts where the target language
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requires a particular linguistic structure such as the plural marker at the
end of a common English noun preceded by a cardinal number (Freeman
and Long, 1991). Huda (1984) stated that there are between four and
fourteen morphemes studied by different researchers.

Huda studied thirteen morphemes in his research. The thirteen mor-
phemes studied are as follows: (1) copula 'be': be, am, is, are, was, Were,
(2) auxiliary ‘be’: those used in progressive and passive, (3) auxiliary
'have': have, has, had which are not categorized as a full verb, (4) third
person singular verb: includes only regular verbs, (5) past regular verb: all
regular past verb morphemes as /d/ in washed, /t/ in talked, /Id/ in wanted,
(6) past irregular verb: all past irregular verbs, (7) past participle verb: all
verbs used in passive and perfect, (8) progressive: any -ing form for the
progressive , (9) short plural: all regular plural such as /s/ in cats, and /z/
in bags, (10) long plural: like regular plural ending in /Iz/ as n houses,
(11) possessive: limited to 's like in John!s book, (12) definite article: the,
and (13) indefinite article: a and an.

The question investigated in that study was whether a natural order
exists in the verbal utterances of language learners in a foreign language
setting. There were two hypotheses that were put forth: (1) the monitor
has systematic effects on the order of acquisition and the accuracy of per-
formance, and (2) there are significant, positive correlations between or-
ders of acquisition in second language settings and in a foreign language
setting.

Oral production, unedited compositions, and edited compositions
were elicited using a BSM-type instrument and a composition test. The
subjects were 100 EFL students at the Institute of Teacher Training and
Education in Malang in 1982. They were selected by a stratified random
sampling procedure. The oral productions and the unedited compositions
represented unmonitored data, and the edited compositions represented
monitored data. Thirteen morphemes as stated above were isolated and
scored in four ways. The orders of acquisition were determined using rank
ordering, hierarchy analysis, and implicational scaling techniques.

A natural order was found in the oral productions. The orders of ac-
quisition in the unedited and edited compositions are similar, but they dif-
fer from the order in the oral productions. The monitor does affect the or-
der of acquisition and significantly improves the accuracy of performance.
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The order of a,cqu.isit'ion in the oral productions correlates significantly
with the other studies in second language settings.

Syntax

Therf; are a lot of SLA studies related to syntax. Some of them even
overlap with the morpheme studies. Cook (1994) reported sequences in
SLA concentrating on two argas of grammatical morphemes and negation
In relation to the grammatical morphemes Cook (1994:28) reported the re—.
seqrch by H. C. Dulay and M. K. Burt (1973) entitled 'Should We Teach
Children Syntax?'. The aim of the research was whether there was a com-
mon sequence with which children acquiring English as a second lan-
guage learn certain structures? The aspect of language was eight gram-
mat-xqal m_orphemes including plural "-s", progressive "-ing" copula "be"
’z'lwilhary "be", articles "the/a", irregular past, third person "—;" possessive’
~s". The data type was sentences elicited via the BSM (Bilinéuai Syntax
Measgre) cartoon description and the L2 learners were 151 Spanish-
speakmg chﬂdyen aged 6-8 learning English in the USA. The method of
analysis was (1) scoring 8 grammatical morphemes supplied in obligatory
contexts, (i1) ordering these from most often supplied to least often sup-
plfled. Th; ?esult was reported that ‘there does seem to be a common order
(;9 ;;%Lglg;fflon for certain structures in 1.2 acquisition' (Dulay and Burt,

In relation to negation and the learner's language syste
(1994:39) reported H. Wode (1981) research entiﬂedguLegarniZ(SgtiimSeggzz
Language with the aim to describe the stages in acquisition of negation
The learners were four German-speaking children aged 3:11 (three years.
apd c;leven months) to 8:11 (eight years and eleven months) learning Eng-
lish in the USA. The aspect of language studied was negative elements
The data type was naturally occurring sentences recorded in a diary sup;
%?;?ei? with 1-fo(;ne tests. The method of analysis was using transéripts.

ult reported was a cl i i
o T umqge e achiSii?;ns.equence of acquisition for negation with
] Othf:r studies related to syntax and SLA are reported by Cook (1994)
like relative clauses, the pro-drop parameter, the Head-direction parame-
ter, anq so on. In this paper the first two topics are reported.
First, about relative clauses Cook (1994:142) reported S. Gass (1979)
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research on 'Language Transfer and Universal Grammatical Relations'
The aim of the research was L1 transfer applied to the L2 acquisition of
relative clauses. The learners under study were 17 L2 learners of English
with nine different L1s. The aspect of language was the Accessibility Hi-
erarchy as applied to English relative clauses. The method used in the re-
search was grammaticality judgement of 29 sentences and combination of
sentence pairs. The result was reported that the order of difficulty had a
clear relationship to the Accessibility Hierarchy, except for genetive
clauses. Further Cook reported the conclusion made by Gass (1979) that
'the likelthood of the transferability of linguistic phenomena must take
into account both target language facts and rules of universal grammar'.
Second, about the pro-drop parameter, Cook (1994:166) reported L.
White (1986) research on 'Implications of Parametric Variation for Adult
Second Language Acquisition: An investigation of the pro-drop Parame-
ter' in V. J. Cook (ed.), Experimental Approaches to Second Language
Acquisition (Oxford: Pergamon Press). The aim of this research was to
test whether L1 parameter settings influence L2 learning and whether all
aspects of a parameter hang together in L2 learning. The learners under
study were 37 French speakers, and 32 Spanish and 2 Italian speakers.
The aspect of language studied was the pro-drop parameter that distin-
guishes non-pro-drop languages like English, from pro-drop languages
such as Italian in terms of optional or compulsory presence of subjects,
subject-verb inversion, and that trace. The method used in this study was
grammaticality judgements on 28 English sentences and turning sentences
into questions. The result summary was reported that Spanish/Italians
wrongly accepted more null subject sentences and made more that-trace
mistakes than the French speakers but there were no differences for Sub-
ject-Verb inversion. The conclusion drawn from this study was that L1
parameters influence the adult learner's view of the L2 data, at least for a

while, leading to transfer errors’ (White, 1986:69).

Phonology

It was reported in some book (I am not sure in what book) that the
frequency of SLA research related to phonology is very low. As reported
by Cook (1994) that early SLA research was conducted due to the inter-
ference of two language systems that relate to each other in the mind of
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the same individual who learn another language other than his native lan-
guage. The key concept of interference was defined as "those instances of
dgylatlon from the norms of either language which occur in the speech of
b;lxngua}s as a result of their familiarity with more than one language"
(Wemrmch, 1953:1 in Cook, 1994:8). Therefore interference can happen
in all ]angugge systems that can result in the phonological difficulty when
a leqmer tries to speak the target language. A learner may ignore the dis-
tinction of certain phonemes of the target language due to the absence of
d;stmct‘lon of the same phonemes in his native language. An example was
given for French learners of English. Some of them fail to distinguish
between two English phonemes // like in 'kin' and /i/ like in 'keen’ easil
becausg there is no such distinction in their L1. d
. .W ith the same concept of interference some Indonesian learners of
hnghsh may fail to pronounce the words 'thing' /Bin/, 'this' Als/, 'change'
{t}emdB/ gnd so on because there is no such sounds in Indonesiax; Also it
iz/qul(tle dlﬁ?,culjc to see the difference between, for example, the pﬁonemes
:be;'nang{bl;l;s in the words 'ferry' and 'very', /e/ and /a/ like in the words
In addition to interference of the L1 and L2, overgeneralization of
the target language rules can also affect the learner language performance
For example, many words in English containing the phoneme /u/ is pro;
nounced /ju:/ like 'mutual’ /'mjutjudl/, 'dual' /'dju:6V/, ‘June' /d3u:n/ z;nd S0
on. When the learners find the words 'just’, 'must’, ‘trust’ which ‘sh,euld be
Ipronoufxced /d3Ast/, fmnst/, and /trast/ respectively, or the words 'burden'
:c;urst',t .‘buirglar' which should be pronounced /’b@:éﬁ/, /bo:st/, and /'bc?:gla}
/;})gfe ;lvtei1 gyﬁr;egy ?;i Igi\;eeri?:.rahze the pronunciation of the phoneme
.The next section reports the writer's observati i
nunciation of the seventh semester students of theloE?xg%fst}ilileE I;%Itnlsﬁl;nlzroi-’
Atma Jaya University Jakarta where he used to teach. woel BT

RESULT OF OBSERVATICON

. The observatiop reported here is the result of several-semester obser-
I\::atlo.n on severgl dlffere‘nt groups of learners who took the subject of
nglish Instructional Design for senior high schools. The skill observed is

Harsono, Language Learner Language 175

mainly their speaking skill. This desicion is taken because the learners had
the turns at least once to summarize and present a chapter of the assigned
book on Instructional Design. The summary was usually good and there
was no significant errors. The oral presentation, however, as far as the
writer observed revealed some permanent pronunciation mistakes. This
report, therefore, is limited to the learners' pronunciation performance.
Some learners were really excellent at all aspects of the English lan-
guage including the four language skills and the other elements including
the pronunciation. Some others, however, showed unsatisfying pronun-
ciation deviations. Among the pronunciation deviations that the learners
committed are as follows: 'success’ and the other related words such as
'succeed’, 'successful', and ‘successfully’. They pronounced the words
*psnkses/, */'snksi:d/, */'snksesful/, and */'snksesfull/ instead of /sdk'ses/,

/sOk'si:d/, /sPk’sesful/, and /sok'sesfull/ respectively.

The other words that they often pronounced incorrectly were 'sug-
gest' and its inflections. Just like the pronunciation of the words 'success'
above the learners pronounced the word 'suggest’ */'snd3est/ instead of
/sf'd3est/.

The other words that the learners often pronounced incorrectly were
the words 'analyze', 'analysis', ‘analyses’. Since the pronunciation of the
verb ‘analyze' is /&ndlaiz/, they often pronounced the noun form 'analysis’
% pend'laisis/ instead of pronouncing /d'nzldsis/. In addition to that they
still got difficulty pronouncing the other inflections of the word 'analyze'
that they encountered such as the words ‘analyst’, 'analytic', 'analytical',
ete.
Similarly, the writer often observed the wrong pronunciation of the
word 'emphasis', 'emphasize’. The learners often pronounced the two
words similarly */'emf0sais/ instead of pronouncing /'emfOsis/ and ['em-
fosaiz/ respectively.

The deviant pronunciation that the learners often committed but not
identified easily was when they pronounced the words 'doubt’ and 'debt'.
They usually pronounced the words */doub/ and */deb/ instead of /daut/
and /det/ respectively.

The most striking errors that the writer often observed were the pro-
nunciation of the words 'determine' and 'examine’. Most learners pro-
nounced the words */'ditd:main/ and */'igzOmain/ instead of /di'to:min/
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and /ig'zaemin/ respectively.

Those types of pronunciation errors occurred regularly almost every
time the writer heard many of the leamers pronounced the words. The
writer often corrected the incorrect pronunciation afer the learners fin-
ished presenting their summary, but it was not easy for them to pronounce
the words correctly when they encountered the same words to proncunce.

CONCLUSION AND SUGGESTION

CONCLUSION

Based on the theoretical background and the result of observation
- above the writer concludes that the inaccurate pronunciation of the Eng-
lish of the seventh semester students of the English department of Atma
Jaya University is a natural one from the point of view of SLA.

Selinker (1972) in Cook (1994) in the second paragraph of the intro-
duction of this paper stated that "L2 learning differs from first language
acquisition in that it is seldom successful; 5 percent of L2 learners have
‘absolute success' in his view and the other 95 per cent learners are less
successful in learning the L2. This statement is true to the pronunciation
performance of the English learners of the students observed above. The
writer is almost sure that 5 per cent or more learners perform the English
and especially the English pronunciation perfectly and the other 95 per
cent of the students perform their English differently.

It is also concluded that the incorrect pronunciation of the learners
should not be considered as something that are not allowed to occur but
should be realized as something natural. That is the pronunciation of the
language learners that is neither the pronunciation of the L1 nor that of the
L2, the pronunciation specific of the learners. Thus, the possibility of the
pronunciation ranges between L1 through L2.

From the point of view of the factors affecting the learners' pronun-
ciation, the writer observes that the pronunciation specific of the learners
is mostly as a result of overgeneralization of the kind of rules of pro-
nouncing the words like the incorrect pronunciation of the word 'deter-
mine' and ‘examine’ above. That is because the learners probably overgen-
eralize the pronunciation of the word 'mine’ /main/. Very few errors are as
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a result of L1 transfer such as the inaccurate pronunciation of the words
'doubt’ */doub/ and 'debt' */deb/.

SUGGESTION

Based on the theory and observation above the writer suggests that
both the teacher and learners realize their positions. The teacher should
realize that such incorrect pronunciation is natural and s0 he should treat
the learners naturally by correcting their errors at.the right moment, for
example after the learners finish their' p-resentatxon. In order to give
enough exposure of the correct pronunciation to the.legrners the teacher
himself should give good examples of the pronunciation of the worfis.
Further the teacher should encourage the learners to listen to the native
speakers speaking, for example, by watching films or news broadcasts m
Engh’i%e learners should pay attention to the teachers' correction e.md
should practice the pronunciation correctly. In add%tiqn to that ’d}e ‘wnter‘
suggests that the learners check the correct prgnuncxatlop in the djctlo?lary
in case they are not sure about the pronunciation of certain words. If ey
are unable to pronounce the words accurately, they should not feel dis-
couraged. The motivation to be able to pronounce the words correctly
should not stop even though in reality, for example, the leamers are un-
able to pronounce those words as expected.
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