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Abstract: This study aimed at designing a model of teaching reading compre-
hension based on the objectives of teaching reading at the senior high school and 
the teachers’ understanding of the school curriculum and to describe the imple-
mentation of the model. The subject consisted of 24 teachers, 167 students of 
five SMAs (senior high schools) in South Sulawesi, Indonesia. This develop-
mental study had five steps: analysis, design, development, implementation, and 
evaluation. The result indicates that the model significantly increases the reading 
comprehension of EFL students (M = -14.43114), t (166) = -16.155, p < .05. The 
teachers and students stated that the learning condition, teaching and learning 
process, reading comprehension, instructional reading materials, and teachers’ 
teaching performance were well established. This interactive model improved 
the reading comprehension of the students significantly. Thus, it is an alternative 
model of teaching reading for EFL students.  

Key words: a model of teaching, developmental study, reading compre-
hension, EFL students 

In Indonesia English is the first foreign language. It is used in English 
classrooms but not in everyday communication. This condition makes Eng-
lish difficult for Indonesian students. They have limited time to practice the 
language. A foreign language, like a native language, requires a lot of prac-
tices. In order to master a language, students should use it in every day ac-
tivities, through a real practice. 
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Since English in Indonesia is a foreign language, most students at any 
levels of education get difficulty in reading English texts. Many research 
results (Syatriana, 1998; Hamra, 1993 and 1996; Mardiana, 1993; Kweldju, 
2001) indicated that the ability of Indonesian students to read English texts 
was very low. Most university graduates are not able to read English with 
complete comprehension. The Indonesian students need help in reading 
comprehension. For students, reading is a key to improve learning outcome 
in many fields of study. Reading is an inseparable part of any English 
course.  

Many efforts had been carried out by the Indonesian government to 
improve the quality of English teachers. The qualification of English tea-
chers were improved by facilitating them to go to university to get higher 
degrees, and through many other educational local activities all over the 
country.  However, the result of the national examination for English sub-
ject was low; therefore, it still needs attention from the government and the 
English teachers.  

Using an interactive model of teaching reading comprehension is 
another effort to improve the reading comprehension of EFL students, es-
pecially the Indonesian students. The research question is “How effective is 
the model in increasing the reading comprehension of EFL students?” This 
model has five general aspects: reading knowledge, reading strategy, read-
ing skills, previous knowledge, and reading participation to help their stu-
dents improve comprehension.  

Learning to read refers to reading for meaning or comprehension. 
Reading for meaning is essentially an attempt to comprehend texts. It in-
volves a number of metacognitive activities of comprehension monitoring. 
Brown (1980) presents some metacognitive activities of reading compre-
hension: (a) clarifying the purpose of reading, (b) identifying the important 
aspects of a message, (c) focusing attention on the major content, (d) moni-
toring ongoing activities to determine whether comprehension is occurring, 
(e) engaging in self-questioning to determine whether goals are being achi-
eved, and (f) taking corrective action when failures in comprehension are 
detected. 

In Indonesia, learning to read English starts at the fourth grade of ele-
mentary schools, and it continues at junior and senior high schools up to the 
higher education. Learning to read is a process that involves a number of 
different skills and experiences. It depends on learning to decode individual 
words and to comprehend the meaning of a text. The school curriculum in 
Indonesia states that by the end of the third grade of junior high school stu-
dents are expected to recognize and understand about 1000 English words 
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and about 2500 English words for senior high schools (Depdiknas, 2002). 
The English students at higher education are expected to read or compre-
hend English text books of different fields of study.  

There are three important interacting factors related to learning to 
read: affect, cognition, and language (Kolker, 1979:4). Affective behaviors 
are related to feelings, cognitive behaviors to thought, and linguistic beha-
viors to language. Therefore, there are three assumptions that underlie these 
descriptions: (1) the way we feel about ourselves and our environment in-
fluences our reading achievement, (2) to understand what we read, we have 
to understand the concepts in the reading materials, and (3) reading is a 
process of interaction between the reader and the writer through written 
language.   

Reading to learn refers to reading for remembering or studying. It in-
volves all the activities of reading for meaning. The reading material is not 
only comprehensible but also memorable. Baker & Brown (1984) mention 
some metacognitive aspects of reading for studying: (a) identifying impor-
tant ideas, (b) testing one’s mastery of materials, (c) developing effective 
study strategies, and (d) allocating study time appropriately. Studying 
which involves reading is a special form of reading in teaching and learning 
process. It includes some techniques that can be used in learning, among 
others: (a) note taking, (b) summarizing, (c) student questioning, (d) outli-
ning, (e) networking, (f) mapping, and (g) schematizing. Networking, map-
ping, and schematizing are techniques for representing text diagrammatical-
ly.  

There is no single definition of reading; therefore, it is difficult to for-
mulate a perfect definition of reading. A broader definition presented by 
Rubin (1982:8) is that “reading is the bringing and the getting of meaning 
from the printed page”. This definition implies that readers bring their 
background, experiences, and emotion into play. Consequently, upset stu-
dents will bring their feelings into the act of reading, and this kind of situa-
tion will affect the reading process. Students who have more knowledge of 
the reading matter will get more from the material than the students who 
are less knowledgeable. A student who is good at critical thinking will get 
more than someone who is not.  

Webster’s New Reference Library: An Encyclopedia of Dictionary 
(1984) defines recognition as “an awareness that something perceived has 
been perceived before.” Harris and Sipay (1980:366) state that “word rec-
ognition means that the reader can determine the oral equivalent of a writ-
ten or printed word”. If the readers are able to understand the expected 
meaning of a word, it means he is able to identify the word. This is called 
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word identification process. Identification indicates the ability of a reader to 
get meaning from a word. 

Many students can recognize words and know how they are pro-
nounced, but they do not know their meanings. Harris and Sipay 
(1980:366) argue that “theorists differ on whether meaning can be gotten 
directly from written language and processed differently from spoken lan-
guage, or whether written language must be encoded (translated) into spo-
ken language before it is understood ….” The differences can be connected 
to the reading ability level of the reader. Skilled and unskilled readers rec-
ognize words differently. In reading comprehension, an unskilled reader 
may be helped by saying the words loudly. 

Comprehension decodes or associates meaning with the symbols that 
comprise the word. Reading requires interpretation and thinking. The goal 
of reading is to comprehend meaning. Comprehension depends on the abili-
ty to get individual word meanings. Good readers have to learn to interpret 
word meanings according to the context. They have to comprehend words 
as parts of phrases, clauses, and sentences. Both word knowledge and vo-
cabulary are highly related to comprehension. Comprehension deals with 
the relationship of meanings with word symbols, the choice of correct mea-
ning based on the context, the organization and retention of meaning, and 
the ability to grasp meanings from words, phrases, sentences, or long selec-
tions. To comprehend, students need to understand syntax of the language. 
Dechant (1982:312) states that “comprehension is a process; it is thinking 
through reading”. Comprehension also depends on the student’s basic cog-
nitive and intellectual skills, on the background of experience, such as vo-
cabulary knowledge, concepts or ideas, and on language competence, such 
as morphology, syntax, and grammar. 

Lapp & Flood (1986) states that both word recognition and compre-
hension skills are necessary for readers who are encountering content area 
texts. Word recognition skills enable students to recognize and analyze 
newly encountered lexical items. Comprehension skills are needed as stu-
dents recognize literal facts, infer meanings, and evaluate the writer’s pur-
pose. Most content area materials demand students to have competence in 
general study skills. Hildreth (1958) states that reading act has a twofold 
process consisting of the mechanical aspects of recognizing symbols and 
the mental processes of interpreting impression received. According to 
Lapp & Flood (1978:6), reading process includes three processes: (1) letter 
and word recognition, (2) comprehension of concepts, and (3) reaction and 
assimilation of the new knowledge with the reader’s past experience.  
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Hittleman (1978:5) states that “reading is a verbal process interrelated 
with thinking and with all other communication abilities: listening, speak-
ing, and writing”. Harris & Sipay (1980:8) state that “Reading is the mea-
ningful interpretation of printed or written verbal symbols. Smith (1971:2) 
defines reading as “an act of communication in which information is trans-
ferred from a transmitter to a receiver ….” (p.2). Fries (1963:120) states 
that “the process of learning to read in one’s native language is the process 
of transfer from the auditory signs for language signals, which the child has 
already learned, to the new visual signs for the same signals”. 

Reading is a language process and communication that is a process 
which gives opportunity to readers to interact and communicate with dif-
ferent ideas (Dechant, 1982; Smith, 1971; Dallmann, et al., 1978). In this 
case, reading always involves interaction between the writer and the reader. 
It is an action of a communicative process starting from the thought of the 
writer which is expressed using symbols on printed page. Without readers 
communication through writing on printed page reading does not occur. 
Reading needs thought and creative activities. This activity requires know-
ledge and reading skills which are very important for readers. These skills 
are the skills to recognize words, to understand word meaning, to compre-
hend the reading material, to organize and memorize, to associate informa-
tion, and to read aloud. Thus, reading requires the highest pattern of 
thought. Reading demands a communication to the message and compre-
hension at different levels, starting from the lowest level to the highest level 
of comprehension or from the literal comprehension to the applied reading 
comprehension.  

This study was guided by several research questions: (1) To what ex-
tent do the teachers and students understand the school curriculum?  
(2) What teaching model is suitable for reading comprehension of the se-
nior high school students? (3) Is the teaching model effective for improving 
the reading comprehension of the students? (4) How is the implementation 
of the model in terms of the teaching and learning process?  

METHOD 

This developmental study consisted of several procedures: field analy-
sis, design, prototype, formative evaluation, implementation, and summa-
tive evaluation (Gustafson, 1981). Field analysis was conducted to generate 
a model of teaching reading comprehension through focus group discussion 
to the teaching of reading comprehension, teachers and students’ under-
standing of the school curriculum, instructional materials, and teaching me-
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thods. Teaching reading procedures and instructional materials were de-
signed by the researcher. Formative and summative evaluations were admi-
nistered during the implementation.  

The subject consisted of 24 English teachers who participated in the 
focus group discussion (FGD): 4 teachers implemented the interactive mo-
del of teaching reading comprehension (IMTRC) in the class, and 167 stu-
dents took pretest and posttest from five senior high schools in South  
Sulawesi province. A pretest of reading comprehension was administered 
to see the comprehension of the students, and a posttest to see the effec-
tiveness of the teaching model. Questionnaires for teachers and students 
were administered to analyze the teaching and learning aspects: learning 
condition, teaching and learning process, reading comprehension, instruc-
tional reading materials, and teachers’ teaching performance using the 
model. In the model implementation, FGD with the English teachers was 
conducted to discuss the teaching of reading comprehension, to detect 
teaching handicaps, and to find some solutions.  

The IMTRC consists of five main teaching components: reading 
knowledge, previous knowledge, reading strategy, and reading participation 
of students. The teaching procedure of the model: presenting reading text, 
activating the previous knowledge of students through previous questions 
related to reading text, reading the text with reading strategies, answering 
comprehension questions in group, doing reading skill exercises, doing rea-
ding knowledge exercises, and thinking in English by completing exercises. 
The reading activities are designed in such a way to motivate students to 
read and to develop their reading interest and habit.  

There are several other additional teaching aspects of the lesson plan 
and the implementation of the model: content area texts as instructional ma-
terials, teachers’ participation and the strategy, class interactions and condi-
tion, group learning, individual learning, reinforcement, thinking in Eng-
lish, and evaluation to improve the teaching and learning process and the 
learning outcome.  

FINDINGS AND DISCUSSION 

Field Analysis  

In the field analysis, the English teachers participated in the focus 
group discussion; to generate a teaching model. Students from different 
departments took part in the after class discussion; did the pretest and post-
test, and answered the questionnaire (See Table 1).   
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Table 1. The Number of Schools, Teachers, and Students Participating 
in the Study 

 
Schools 

The Number of 
Participants in 

FGD 
Num-
bers of  
Tests 

Questionnaires 
  

Department Tea-
chers 

Stu-
dents 

Stu-
dents 

Tea-
chers 

SMA Negeri 3 Takalar 
(Senior High School 3 
Takalar) 

5 4 31 31 5 Bahasa 
(Language) 

SMA Negeri 3 Makas-
sar 
(Senior High School 3 
Makassar) 

6 6 40 39 6 
IPA 
(Natural 
Science) 

SMA Negeri 16 Ma-
kassar (Senior High 
School 16 Makassar 

3 6 38 38 3 
IPS 
(Social Stu-
dies) 

SMA Negeri 1 Bulu-
kumba (Senior High 
School 1 Bulukumba) 

6 5 29 29 6 
IPA 
(Natural 
Science) 

SMA Negeri 3 Unggu-
lan Palopo (Senior 
High School 3 Palopo) 

4 5 29 29 4 
IPS 
(Social Stu-
dies) 

Total 24 26 167 166 24  

Teachers’ Understanding of the Curriculum  

Most English teachers (70.08%) participated in the program of sociali-
zation on the implementation of the competency-based curriculum con-
ducted by the government, but most of the teachers (54.16%) did not really 
understand how the curriculum was to be implemented. It happened be-
cause the sets of curriculum were not in the hand of the teachers. The 
school curriculum was not accompanied by instructional materials and the 
socialization and workshop of the curriculum arranged by the government 
was not completely followed by all of the English teachers. Most teachers 
(75%) implemented the curriculum; although they got a lot of teaching pro-
blems. They did not have complete information about the curriculum; tea-
ching materials were not available at schools; teaching facilities were limi-
ted; students lacked in motivation; the curriculum was difficult to imple-
ment for some teachers.  

Most teachers (66%) stated that the reading materials were difficult to 
get for many teachers. The text types used in the teaching and learning pro-
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cess were recount, narrative, descriptive, and report. All teachers stated that 
language aspects, such as grammar and vocabulary helped students’ com-
prehension. All teachers agreed that reading knowledge, previous know-
ledge, reading strategies, and reading participation were very essential as-
pects in helping comprehension. Most teachers stated that the reading com-
prehension of their students was poor.  

Students’ Understanding of the Curriculum 

Almost all students (80.7%) knew the existence of the competency-
based curriculum from their teachers, the headmaster, and their reading 
from articles. Many students (76.92%) got problem in understanding the 
curriculum because it was not available in the schools. 

Almost all students (84.61%) stated that teaching and learning process 
was based on the curriculum. Many of them stated that the English learning 
difficulties were due to the lack of teaching facilities, the insufficient know-
ledge of English grammar, English vocabulary, texts, reading skills, and 
reading strategies. Many students (73.07%) did not know the syllabus and 
most students (80.76%) did not know the lesson plan made by the teachers. 
Both syllabus and the lesson plan were very important in helping students’ 
learning since they lead learning and teaching process.  

All students stated that they had difficulties in reading English texts 
because of different reasons: (a) lack of vocabulary, (b) lack of learning 
support, (c) lack of language knowledge, (d) pronunciation difficulties,  
(e) lack knowledge of words, phrases, paragraphs, and passage or texts  
(f) lack of the application of reading strategies, (g) lack of reading skills 
and reading interest, and (h) lack of reading amount (i) lack of  reading mo-
tivation.  

All students stated that language elements, such as grammar and voca-
bulary, reading strategies, reading skills, reading amount, reading attitude, 
interest, and habit, reading knowledge: knowledge of words, phrases, sen-
tences, paragraphs, or passages  helped to improve their reading compre-
hension.   
 
The Interactive Model of Teaching Reading Comprehension  

Based on the field analysis through focus group discussion with the 
English teachers, the Interactive Model of Teaching Reading Comprehen-
sion (IMTRC) was designed as follows:  
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Figure 1: Interactive Model of Teaching Reading Comprehension 

There are four main circles: the reading comprehension achievement as the 
teaching and learning objective, the reading text, the cognitive & affective 
aspects, and the teaching environments in this teaching model: 
1. Reading comprehension achievement is the reading achievement ob-

tained by the students after the teaching and learning process. This is the 
main objective of the teaching of reading comprehension. 

2. Text types, such as narrative, descriptive, explanation, etc. are con-
structed from sentences, paragraphs, and words/phrases.  

3. a.  Reading knowledge consists of knowledge of sentences, paragraphs, 
and words/phrases.  

b.  Previous knowledge is the students’ knowledge that is relevant to the 
reading text.  

c.  Reading strategies involve strategies used by the students to compre-
hend the reading texts.   

d.  Reading participation refers to the frequency of reading. 
4.  a.  Content area texts refer to the texts in the subjects taught at schools. 

b. Teacher participation and strategy refer to the affective aspect of 
teacher in the teaching and the teaching strategies. 

c. Class interaction and condition refer to the interaction in the teaching 
and learning process and the class arrangement. 

d. Group learning requires students to work and read in groups. 
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e. Individual learning requires students to work individually. 
f. Reinforcement refers to the appreciation given to the students’ per-

formance. 
g.  Thinking in English is a reading activity to help students improve 

their thinking process. 
h.  Evaluation consists of formative and summative evaluations. Forma-

tive evaluation is administered to improve the teaching and learning 
process and summative evaluation measures the learning achieve-
ment of the students. 

Reading Achievement of the Students 

To see the effectiveness of the model, a pretest and posttest of reading 
comprehension were administered: 
1. Result of pretest and posttest  

According to the evaluation category of the senior high school, the re-
sult of the pretest was poor (M = 58.23); the posttest result was good  
(M = 73.29). In general, there was a significant difference between the 
pretest and posttest (M = -14.43113), t (166) = -16.155, p < .05, and relia-
bility based on Cronbach’s Alpha is .909. The paired sample correlation of 
the two tests is .838 (SPSS version 12).  

The data analysis indicated that the teaching model was effective in 
improving the reading achievement of the students. The reading improve-
ment is the contribution of some learning aspects, such as the reading 
knowledge, previous knowledge, reading strategies, and reading participa-
tion and the learning environments involved in the study: instructional ma-
terials, teacher participation and the strategies, class interaction, group 
learning, individual learning, reinforcement, thinking in English, and eva-
luation.  
2. Result of pretest and posttest in five schools  

The pretest and posttest were administered to see the effectiveness of 
the model at each school.  The result indicated that there was a significant 
difference between the result of the pretest and posttest at each school. The 
detailed differences are presented in Table 2. The teaching procedures sug-
gested by the model were well conducted by the teachers.  
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Table 2. The Result of Pretest and Posttest 

 

The Implementation of Teaching and Learning Process 

The questionnaire for the teaching and learning process was analyzed 
quantitatively. The students stated that the teaching and learning process of 
the implemented model was good (M = 72.0422). The teachers stated that 
the teaching and learning process presented by the model was good  
(M = 81.8333).  

Teachers and students evaluated the five learning aspects: (1) the lear-
ning condition, (2) the teaching and learning process, (3) the reading com-
prehension, (4) instructional reading materials focused on content area 
texts, and (5) the teachers’ teaching performance improved the reading 
comprehension of the students. The teachers’ evaluation was better than the 
students’. The mean of each learning aspect is presented in Table 3. 

Table 3. The Mean of Teaching and Learning Aspects 

Teaching and Learning As-
pects 

Mean of Teachers’ Ques-
tionnaire 

Mean of Students’ Ques-
tionnaire 

1. Learning condition 
2. Teaching & learning 

process 
3. Reading comprehen-

sion 
4. Instructional reading 

materials) 
 

82.08 
83.54 

 
79.83 

 
79.46 

 

70.69 
73.54 

 
72.73 

 
67.44 

 

5. Teachers’ teaching 
performance 

80.00 
 

74.79 
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CONCLUSIONS AND SUGGESTIONS 

Most teachers did not comprehend and implement completely the 
school curriculum in their teaching. Some of them had difficulties in de-
signing lesson plans and evaluating the learning outcome because teaching 
and learning facilities, books, language laboratory, and teaching media 
were not available at the schools. 

The Interactive Model of Teaching Reading Comprehension (IMTRC) 
which consists of learning aspects: previous knowledge, reading skills, rea-
ding knowledge, and reading participation as well as learning environ-
ments:  the instructional reading materials, teacher participation and strate-
gy, class interaction and condition, group learning, individual learning, 
reinforcement, thinking in English, and evaluation is suitable for reading 
comprehension improvement  

The IMTRC is very effective in improving the reading comprehension 
of the students. The implementation of the teaching model is accepted by 
the teachers and students. It is good in relation to the improvement of tea-
ching and learning process.  

The IMTRC is best implemented to EFL students in order to improve 
their reading comprehension. In using this model teachers should consider 
and control some supporting learning aspects: reading knowledge, previous 
knowledge, reading strategies, and reading participation as well as teaching 
environments: the instructional reading materials, teacher participation and 
strategy, class interaction and condition, group learning, individual learn-
ing, reinforcement, thinking in English, and evaluation. 

Reading is a skill that needs exercises. The exercises should consider 
the reading knowledge, prior knowledge, reading strategies, and reading 
participation. The learning and teaching process should be designed in such 
a way to increase the reading motivation and interest of the students. Using 
content area or subject texts helps students to recognize the language of the 
subjects they study at schools.  

The IMTRC is an alternative model that can be used to improve the 
reading comprehension of EFL students. Good readers should be the main 
objective of the English teachers at each school. The students should in-
crease the amount of reading because it will determine the number and 
quality of the global knowledge.  
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