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Abstract: This study attempted to investigate Iranian EFL teachers' and stu-
dents' perceptions of plagiarism, the reasons for committing it, and the ways 
through which it can be resolved. To do so, a questionnaire was administered 
to a convenient sample of university teachers (N=9) and students (N=34). Re-
sults revealed that compared to their students, teachers reported greater 
amount of plagiarism in the writing samples given to them, which might im-
ply that they were more strict in detecting plagiarism. In terms of the unfair-
ness of plagiarism, both groups pointed out that plagiarists are primarily un-
fair to the original author because they take the credit that s/he really de-
serves. Regarding the reasons for doing plagiarism, too, both groups con-
curred that the most prominent reason is the students' inability to write scien-
tifically. Finally, while students thought that this problem could be solved 
through open discussion and negotiation, teachers posited that open discus-
sion as well as severe punishment methods could be used to solve the prob-
lem. 
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On the basis of international legislative penalties, it is still strongly believed 
that plagiarism is viewed as theft, and a plagiarist, violating copyright, is con-
sidered a thief (Sutherland-Smith, 2003). Accordingly, some Western universi-
ties have issued certain regulations to prevent such misconduct, 
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The stakes are high in disciplinary actions against students accused of intramural 
offenses against authorship. Indeed, our institutions underline the seriousness of 
these proceedings by giving them the form, as well as some of the content, of le-
gal actions for violations of copyright law (Jaszi, 1994, p. 29). 
 
However, the perceptions held by English teachers are quite different from 

those of their colleagues in law (Sutherland-Smith, 2005). That is why a pleth-
ora of researchers attempted to investigate the issue from students’ and teach-
ers’ viewpoint (Deckert, 1993; Myers, 1998; Pennycook, 1996 to name a few) 
or compared the perceptions held by these two groups (Bacha & Bahous, 2010; 
Flowerdew & Li, 2007a; Hard, Conway, & Moran, 2006; Kwong, Ng, Mark, & 
Wong, 2010; Li, 2007; Pickard, 2006; Rashidi, Rahimi, & Dehghan, 2016; 
Wilkinson, 2009; Yazici, Yazici, & Erdem, 2011). Some other studies were al-
so conducted comparing the perceptions held by students at different academic 
stages (e.g., Chandrasegaran, 2000; Deckert, 1993; Hu & Lei, 2012; Pittam, 
Elander, Lusher, Fox, & Payne, 2009; Sun, 2009; Wheeler, 2009). Still, some 
other researchers tried to find ways to overcome plagiarism in students’ writ-
ings by utilizing different teaching methods (Belcher, 1995; Bloch & Chi, 
1995; Braine, 1995; Howard, 1995, 1999). All such studies highlighted that dif-
ferent stakeholders hold diverse perceptions toward plagiarism. This strand of 
research has, in fact, investigated it from a socialization perspective which con-
sidered plagiarism a developmental phenomenon (Lei & Hu, 2014) and viewed 
the mastery of legitimate intertextual practices an "enculturation task" (Ash-
worth, Freewood, & Macdonald, 2003, p. 261).  

Moreover, arguments have also been put forward that not only do different 
stakeholders have different perceptions, but also culture plays a determining 
role in this respect. To put it more clearly, it has been argued that while based 
on Western cultural norms and definitions, plagiarism is considered to be an 
academic misconduct which deserves punishment (Pecorari, 2002), it may be 
more reasonable to view it as "a cultural phenomenon that is conceptualized 
differently in different cultures" (Lei & Hu, 2014, p. 2). An extreme version of 
this cultural perspective postulates that Western cultures condemn plagiarism 
while Asian cultures condone it (Sapp, 2002; Sowden, 2005). This extreme 
view, however, has been severely criticized by different scholars (Flowerdew 
& Li, 2007b; Liu, 2005; Phan, 2006). Bloch (2008), by proposing a tempered 
cultural perspective, has convincingly argued that while different cultures may 
define plagiarism diversely, it does not mean that they will accept it; rather, 
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they may have conceptualized it in a different way than that of the Western 
world. Results of recent studies have supported the tempered cultural perspec-
tive toward plagiarism (Hu & Lei, 2012; Lei & Hu, 2014; Wheeler, 2009). 
Such studies supported the conviction that although students and teachers of 
diverse cultural backgrounds may not hold the same or similar perceptions to 
those of Western scholars toward plagiarism, they have a punitive attitude to-
ward it.  

Based on the tempered cultural perspective, it may be envisaged that Ira-
nian EFL teachers and learners, coming from an Asian background, hold a dif-
ferent conceptualization of the notion of plagiarism compared to Western re-
searchers and scholars. Moreover, in the same cultural setting, teachers may 
have different perceptions toward it than their students.  As a university profes-
sor, the present author has reviewed numerous research papers and M.A. and 
Ph.D. theses over recent years. What motivated this study was, in fact, the large 
number of plagiarism instances observed in Iranian EFL learners' academic 
writings. This situation drew the researcher's attention to the underlying as-
sumptions and reasons behind such malpractice. To this aim, the present study 
intends to uncover Iranian EFL university teachers' and graduate students' per-
ceptions toward plagiarism. Furthermore, it seeks to find the reasons behind it 
as well as the attitudes they hold toward plagiarism.   

It seems that plagiarism had previously been an under-researched and al-
most neglected phenomenon in the context of Iran. This can be inferred by con-
sidering the limited number of studies on plagiarism before 2010 in this con-
text. However, the pressure to either publish or perish in the context of Iranian 
universities (Bahadori, Izadi, & Hoseinpourfard, 2012) has given rise to the de-
tection of an increasing number of plagiarism instances in Iranian university 
students' and teachers' academic writings, which, in turn, has resulted in more 
systematic studies on the issue in this context. Some early studies (e.g., 
Amirkhani, Vahdat, & Khezrian, 2010; Fealy, Biglari, & Pezeshki Rad, 2012; 
Khamesan & Amiri, 2011;  Ojaghi, Keyvanara, Cheshmeh Sohrabi, & Papi, 
2011; Zafarghandi, Khoshroo & Barkat, 2012) attempted to uncover the main 
reasons for plagiarizing from different perspectives. More recently, employing 
semi-structured interviews, Riasati and Rahimi (2013) examined a group of 
Iranian postgraduate students’ viewpoints on their reasons for committing pla-
giarism. The participants reported a number of reasons including shallow un-
derstanding of the concept, lack of enough linguistic abilities, research and 
writing skills deficiencies, unfamiliarity with and lack of interest in the topics 
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assigned to them as well as the pressures they felt from their family members 
and the society.  

Rezanejad and Rezaei (2013) investigated Iranian students’ perceptions 
toward and familiarity with plagiarism, the attitudes they held toward their pro-
fessors about this issue, as well as their reasons for doing so. Results of their 
study revealed that students defined plagiarism diversely and considered it as 
using other people’s words as if they were their own rather than using someone 
else’s ideas without permission. Furthermore, they thought that instead of 
checking plagiarism, university professors mostly guess about who might have 
done it. Additionally, they reported different reasons for plagiarizing, the most 
important of which was the easiness of doing it.  

In another study, Tahriri and Eslam-Navaz (2014) investigated Physical 
Education MA students' familiarity with the concept of plagiarism in their Eng-
lish academic writing. Their findings indicated that most of the participants 
were familiar with the concept of plagiarism; however, their knowledge was 
not sufficient since they just referred to the sources at the end of their papers. 
They mentioned some reasons for plagiarizing such as not receiving enough in-
struction, unfamiliarity with the concept as well as laziness.  

More recently, Babaii and Nejadghanbar (2016) assessed the ability of 
Iranian students of Applied Linguistics in discerning plagiarism in writing, 
their perceptions toward its ethical aspects, the way they characterized plagia-
rists, and their reasons for plagiarism commitment. To this aim, they collected 
both quantitative and qualitative data of 156 graduate students of Applied Lin-
guistics. Quantitative data analysis showed despite having some understanding 
of the concept, they displayed an inconsistent performance in recognizing pla-
giarism. With respect to the issues of ethics and fairness, they were more con-
cerned with their own needs as well as the original writer’s rights than the 
rights of their classmates, colleagues, or teachers. Unfamiliarity with the con-
cept and nature of plagiarism were mentioned as the main reasons for commit-
ting plagiarism. Results of qualitative data analysis showed several reasons for 
committing plagiarism among students including lack of familiarity with pla-
giarism, deficient academic writing skills, teachers’ careless and lenient behav-
ior, students’ lack of enough time, lazy and deceitful students, policies of the 
educational system, low language proficiency of the students, lack of familiari-
ty with the subject of writing on the part of the students, and high expectations 
from students on the part of the teachers.  
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In 2016, Amiri and Razmjoo, too, conducted a qualitative study to exam-
ine Iranian EFL learners' perceptions of plagiarism. However, they were main-
ly concerned with undergraduate students' perceptions. Analysis of semi-
structured interview data suggested that having a shallow understanding of the 
concept, the students committed plagiarism because of different reasons, name-
ly, teachers' ignorance, students' limited research and writing skills, the pres-
sure to prepare quality assignments, peer pressure and the ease of doing it.  

Considering the above-mentioned studies, it seems that the majority of 
studies conducted on plagiarism in the context of Iran have investigated stu-
dents' viewpoints, attitudes or perceptions toward plagiarism (Amiri & 
Razmjoo, 2016; Amirkhani et al., 2010; Babaii & Nejadghanbar, 2016; Fealy et 
al., 2012; Khamesan & Amiri, 2011; Zafarghandi et al., 2012; Rezanejad & 
Rezaei, 2013; Riasati & Rahimi, 2013; Tahriri & Eslam-Navaz, 2014) and few 
studies have attempted to examine the issue from teachers' viewpoint (Ojaghi et 
al., 2011). Moreover, a limited number of studies attempted to compare teach-
ers' and students' perceptions of plagiarism. From among few studies which 
compared these two groups' perceptions, Rashidi et al. (2016) can be referred 
to as an example. They studied L2 graduate students and their teachers' per-
spectives about plagiarism and patchwriting as well as the way they worked for 
or against developing professional writing expertise. Results of their study 
showed that many graduate students used patchwriting while trying to write ac-
ademic texts unintentionally and intuitively. Students' lack of confidence to 
write independently, lack of ability to paraphrase or fear of not being able to 
express the author's message completely, and attempting to get around plagia-
rism detection software were mentioned as reasons for committing plagiarism 
and patchwriting by the students. Nevertheless, both students and their teachers 
had negative attitudes toward patchwriting and believed that as a writing strat-
egy, it does not lead to professional writing practices in a discipline. Further-
more, the authors claimed that the perpetual use of this practice may be the re-
sult of lack of enough instruction and feedback, which could highlight the im-
portance of explicit teaching of the distinctions between paraphrasing and 
patchwriting.  

A thorough review of the literature made it clear that the need for further 
research in this area is still strongly felt from both tempered cultural and social-
ization perspectives. To put it more clearly, more studies need to be done in 
Asian countries to shed more light on the differences in perceptions held by 
Asian teachers and students as compared with those of Western scholars. 
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Moreover, additional studies need to compare teachers' and students' percep-
tions from a socialization perspective to see whether they are similar or differ-
ent. This last question can serve as an awareness-raising endeavor helping 
teachers know their students' perceptions and make serious attempts to mini-
mize any perceptual mismatches (Kumaravadivelu, 2003) to the extent possi-
ble. That being so, this study was going to identify the perceptions held by Ira-
nian EFL university teachers and graduate students and to compare and con-
trast them to uncover any possible (mis)matches. To these ends, the study at-
tempted to answer the following research questions, 

1.  In terms of discerning plagiarism instances, how do Iranian EFL uni-
versity teachers perform compared to their graduate students?  

2.  How do the perceptions held by Iranian EFL university teachers com-
pare with those of their graduate students regarding: 

 a.  the unfairness of plagiarism,  
b.  reasons for committing plagiarism, and 
c. the most effective ways to prevent plagiarism? 

METHOD 

A convenient sample of Iranian state university teachers and their graduate 
students, all majoring in TEFL (Teaching English as a Foreign Language), was 
recruited to participate in this study. The former group consisted of 9 university 
teachers (female = 3, male = 6) whose ages ranged from 33 to 50 years with an 
average of 42.33 years. Also, their teaching experience at university ranged 
from 5 to 25 years with an average of 14.22 years. The latter group were 34 
(female = 20, male = 14) MA students at the same university. Their age range 
was 23-34, averaged 26.47 years. Both groups of participants were from the 
same ethnic background (Iranian) and all of them spoke Persian as the national 
and official language of their country.  

To collect the necessary data, a questionnaire was designed and developed 
based on available questionnaires found in previous studies on plagiarism (Ba-
baii & Nejadghanbar, 2016; Deckert, 1993; Razera, 2011). As the first part of 
the questionnaire and inspired by the third section of Deckert's questionnaire 
(1993), the researcher herself composed ten sample in-text citations imagined 
to have been written by M.A. or Ph.D. students of TEFL in their academic term 
papers. These samples were, in fact, created based on the current researcher's 
experience of reviewing students' academic writings and detecting numerous 
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plagiarism instances. The respondents were supposed to read the original para-
graph and compare and contrast it with each of the ten samples, and then, de-
cide whether each sample could be considered as a well-cited piece of writing 
or an instance of plagiarism. They were also asked to determine the extent to 
which plagiarism has been committed in each sample. For doing this, three op-
tions were provided: no plagiarism, some plagiarism, and a great amount of 
plagiarism. The second part of the questionnaire was taken from Deckert's. It 
consisted of seven 5-point Likert items in which the respondents were sup-
posed to choose one of the five alternatives of strongly agree, agree, undecided, 
disagree, or strongly disagree. This section asked them about the unfairness of 
plagiarism; that is, when somebody plagiarizes something, to whom s/he is un-
fair and why. 

The rest of the questionnaire was taken from Razera (2011) with slight 
modifications. Section three attempted to elicit the participants' perceptions 
about reasons for resorting to plagiarism. In this section, 14 statements were 
enumerated and the participants were asked to choose up to four reasons among 
them. Also, space was provided for any additional comments and reasons not 
mentioned in that part. The last section asked them about the most effective 
ways to prevent plagiarism in which they were provided with 13 statements 
among which they could choose up to four. Again, space was allocated to fur-
ther comments and suggestions. At the end of the questionnaire, the respond-
ents were asked to mention other ideas and views on plagiarism if they wished 
so.  

At the outset of the study, the researcher, who was the participating teach-
ers’ colleague and students’ teacher, explained the purposes of the study to her 
colleagues and students and asked them to fill in the questionnaire. Given the 
fact that they were teachers and MA students of English, she decided to utilize 
the English version of the questionnaire. After seeking their willingness to co-
operate as well as their consent and giving them assurance that their responses 
to questionnaire items would be kept confidential and would not lead to any 
adverse consequences, the researcher convinced the participants to take the 
time and fill out the questionnaire. They were also assured that there were no 
right or wrong answers and were asked to answer the items based on their own 
ideas as honestly as possible. They were given ample time to complete it while 
the researcher was present in the session to elaborate on the items or remove 
any potential ambiguities.  
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After gathering the required data, the researcher made use of independent 
samples t-test to identify any possible differences between these two groups’ 
performance while detecting plagiarism. To do this, the participants’ responses 
to the first part of the questionnaire were rated as 2 (no plagiarism), 1 (some 
plagiarism), and 0 (a great amount of plagiarism). Then, these scores were add-
ed up to calculate a final score for the 10 writing samples for each participant’s 
performance in terms of the extent to which they perceived each sample to be 
plagiarism. This means that for the first part of the questionnaire, the maximum 
score was 20 indicating no wrong uses of the source in the writing samples 
while the minimum could be 0 showing great amounts of plagiarism in all writ-
ing samples. These two sets of scores (teachers’ and students’ scores) were 
compared using descriptive statistics as well as independent samples t-test. In 
addition, to analyze the rest of data, the researcher utilized descriptive statistics 
such as frequencies and percentages.  

FINDINGS AND DISCUSSION  

In this section, each of the research questions will be answered on the ba-
sis of the findings obtained from the gathered data.  

In terms of discerning plagiarism instances, how do Iranian EFL universi-
ty teachers perform compared to their graduate students?  

To see how these university teachers and their graduate students discerned 
plagiarism instances and how their performances compared, an independent 
samples t-test was run. Tables 1 and 2 present the descriptive statistics as well 
as the results of the t-test.  

Table 1. Descriptive Statistics  
Participants  N  Mean  SD  
Teachers  9  7.11  3.58  
Students  34  11.14  3.54  
 
As can be seen in Table 1, the mean of teachers’ plagiarism detection (mean = 
7.11, SD = 3.58) is smaller than that of the students (mean = 11.14, SD = 3.54) 
indicating that from these teachers’ point of view, the samples were considered 
as containing more plagiarism compared to their students’ perceptions.  
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Table 2. Independent Samples t-test 

  

Levene’s 
Test for 

Equality of 
Variances 

t-test for Equality of Means 

  F Sig. t df 
Sig. 
(2-

tailed) 

Mean 
Difference 

Std. 
Error 

Difference 

95% Confidence 
Interval of the 

Difference 
  Lower Upper 

Pa
rt

ic
ip

an
ts

 Equal 
variances 
assumed 

.042 .839 -3.031 41 .004 -4.03595 1.33135 -6.72466 -1.34724 

Equal 
variances 
not 
assumed 

  -3.010 12.466 .010 -4.03595 1.34098 -6.94562 -1.12627 

 
As Table 2 shows, Levene’s test for equality of variances was .839 which was 
larger than .05 pointing out that the variance of scores for the two groups was 
the same. Therefore, the assumption of equal variances was met. After check-
ing this assumption, we could see that the t-test result was statistically signifi-
cant at .01 level of significance (t(41) = -3.031, p = .004). The magnitude of 
this difference in the means (mean difference = -4.03595) was also very large 
considering eta squared which was .18 (Cohen as cited in Pallant, 2011). This 
effect size pointed out that 18 percent of the variance in plagiarism detection 
scores could be explained by the participants’ occupation; that is, their being 
either teachers or students.  

This finding shows that compared to their graduate students, Iranian EFL 
university teachers are more severe at discerning plagiarism. This means what 
is considered plagiarism by the teachers may not be viewed as misappropria-
tion of other people's words or ideas by the students, which, in turn, highlights 
the existence of a mismatch between these two groups' perceptions. This find-
ing corroborates Lei and Hu's (2014) idea of considering plagiarism as a devel-
opmental phenomenon and contributes to our understanding of viewing the 
mastery of legitimate intertextual practices an enculturation task as postulated 
by Ashworth et al. (2003). The same finding also lends support to what Zafar-
ghandi et al. (2012) found in their study. As suggested by their findings, lack of 



28 TEFLIN Journal, Volume 29, Number 1, January 2018 
 

enough knowledge of plagiarism on the part of the students could be one of the 
reasons for prevalence rates of it in the context of Iran. In line with this finding, 
they also found that plagiarism detection could be a demanding and challeng-
ing task for students even up to the end of their academic lives. Moreover, Tah-
riri and Eslam-Navaz (2014) and Babaii and Nejadghanbar (2016), too, found 
insufficient knowledge of plagiarism as well as inconsistent performance in 
recognizing it on the part of Iranian students, which are in line with this find-
ing.  

Regarding the unfairness of plagiarism, how do the perceptions held by 
Iranian EFL university teachers compare with those of their graduate stu-
dents? 

To find out how the present participants perceived the unfairness of pla-
giarism and to whom, they believed, the plagiarist could be unfair, the means 
and standard deviations of all items were calculated and then, a series of inde-
pendent samples t-tests was run to see whether teachers’ and students’ percep-
tions were statistically different from each other. Given that multiple t-tests 
were run simultaneously, a Bonfferroni adjustment was applied to avoid mak-
ing Type I error. To do that, the traditional alpha level (i.e., 0.05) was divided 
by 7 and a more stringent alpha level (i.e., 0.007) was set as the level of signifi-
cance in this part; that is, alpha values lower than or equal to 0.007 were con-
sidered statistically significant. Results of these analyses are reported in Table 
3.  

Table 3. Unfairness of Plagiarism as Perceived by Teachers and Students 	  
Item   Mean  SD  t  Sig. 

  Ts 4.55  .52  1.684  .10 
1. S/he is unfair to the college because the 

educational goals of the college can never 
be reached if students just copy 
information. 

         

  Ss 3.97  .99     
  Ts 3.44  1.58  -.471  .64 
2. S/he is unfair to her/himself because the 

teacher might recognize what s/he did 
and punish or embarrass him/her in front 
of other students. 

         

  Ss 3.64  1.01     
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Item   Mean  SD  t  Sig. 
  Ts 4.55  1.01  1.299  .20 
3. S/he is unfair to her/himself because 

s/he is not learning much when s/he just 
copies another person’s writing. 

         

  Ss 3.97  1.24     
  Ts 3.44  1.50  -1.37  .19 
4. S/he is unfair to her/himself because 

s/he is not being her/himself. Rather, s/he 
is pretending to be better than s/he is, and 
that makes him/her feel uncomfortable. 

         

  Ss 4.17  .99     
  Ts 4.88  .33  .958  .34 
5. S/he is unfair to the writer of the 

original passage because s/he is taking 
the credit that the writer really deserves 
for the words and ideas. 

         

  Ss 4.67  .63     
  Ts 4.44  .72  1.483  .14 
6. S/he is unfair to his/her classmates 

because most of them worked harder by 
writing in their own words, but s/he 
mainly copied and yet gets the same or 
even a better grade. 

         

  Ss 3.82  1.19     
  Ts 4.77  .44  1.860  .07 
7. S/he is unfair to her/his teacher because 

the teacher is trying to teach him/her to 
write well, but s/he is not cooperating. 

         

  Ss 4.17  .93     
Ts: Teachers, Ss: Students  
 

As the findings reported in Table 3 suggest, from both the teachers’ and 
students’ points of view, a plagiarist could be regarded as unfair to the writer of 
the original passage because s/he is taking the credit that the writer really de-
serves for the words and ideas. A closer look at the means and standard devia-
tions for the two groups (Ts: Mean=4.88, SD=.33; Ss: Mean=4.67, SD=.63) as 
well as the t value (t=.958, Sig.=.34) reveals that both teachers and students 
placed the greatest emphasis on the original author’s rights. Both groups also 
ranked a plagiarist’s being unfair to the teacher because of the students' not co-
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operating with him/her as the second most important item (Ts: Mean=4.77, 
SD=.44; Ss: Mean=4.17, SD=.93, t=1.860, Sig.=.07). However, the students at-
tached the same level of importance to a plagiarist’s being unfair to him/herself 
because of not being him/herself too (Item 4, Mean=4.17, SD=.99). For the 
teachers, items 1 (Mean=4.55, SD=.52) and 3 (Mean=4.55, SD=1.01) stood as 
the third most important ones which pointed out the unfairness to college as 
well as the plagiarist him/herself because of not learning what they should learn 
as being of equal importance. Nevertheless, a look at the standard deviations of 
these two items makes it clear that these teachers more unanimously agreed 
that the rights of a college violated by some students’ plagiarizing could be 
more significant. Surprisingly, the same two items, that is, 1 (Mean=3.97, 
SD=.99) and 3 (Mean=3.97, SD=1.24) were considered as the third most im-
portant ones by the students too. Standard deviations too conspicuously point 
to a more unanimous decision among students about the importance of unfair-
ness to college as compared to that of the plagiarist’s rights. Furthermore, ac-
cording to the teachers, item 6 was the fourth important item dealing with the 
rights of a plagiarist’s classmates (Mean=4.44, SD=.72) and the fact that fair 
evaluation could be questionable when some students engage in plagiarism. 
Item 2 (Ts: Mean=3.44, SD=1.58; Ss: Mean=3.64, SD=1.01) which dealt with 
the idea of punishment and embarrassment as a result of committing plagiarism 
was given the least importance by both teachers and students. However, as the t 
and significance values indicate, none of the differences among teachers’ and 
students’ means were statistically significant, which provides positive evidence 
for the match between these two groups’ perceptions regarding the unfairness 
of plagiarism. 

This finding partly supports Babaii and Nejadghanbar's (2016) results 
which suggested that Iranian students were concerned with the original writer's 
rights. Nevertheless, it contradicts their findings in that the current students 
placed their own rights as well as the right of the teacher in the second order of 
importance. Viewing the same finding from another perspective provides posi-
tive evidence in support of a correspondence between teachers' and students' 
perceptions toward the unfairness of plagiarism, which can partially lend sup-
port to what Rashidi et al. (2016) found in their study. Findings of their study 
also pointed out a match between teachers' and students' ideas about plagiarism 
in that both groups held negative attitudes toward this malpractice.    
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Regarding reasons for committing plagiarism, how do the perceptions held 
by Iranian EFL university teachers compare with those of their graduate 
students? 

 Findings concerning this research question are presented in Table 4. 
 

Table 4.  The Most Common Reasons for Plagiarism from Teachers’ and 
Students’ Point of Views  

Item     f  % 
   Ts  1  11.11 
The student does not understand that studying is aimed at 
independent and critical thinking. 

       

   Ss  6  17.64 
   Ts  1  11.11 
The student has doubts regarding and/or underestimates 
his/her own abilities. 

       

   Ss  9  26.47 
   Ts  2  22.22 
The student feels that she/he cannot express anything as 
well in his/her own words.  

       

   Ss  14  41.17 
   Ts  7  77.77 
The student does not know how to write scientifically.        
   Ss  21  61.76 
   Ts  2  22.22 
The student lacks knowledge about what is allowed and 
what is not allowed. 

       

   Ss  12  35.29 
   Ts  2  22.22 
The course demands are too high.         
   Ss  10  29.41 
   Ts  2  22.22 
There is a competition among students with respect to 
grades. 

       

   Ss  4  11.76 
   Ts  4  44.44 
The student wants to pass the course at any cost 
(performance requirements from financial supplier, near 
graduation). 

       

   Ss  14  41.17 
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Item     f  % 
   Ts  2  22.22 
The student believes plagiarism to be worthwhile; for 
example, it results in better grades. 

       

   Ss  6  17.64 
   Ts  3  33.33 
The student lacks motivation.         
   Ss  9  26.47 
   Ts  0  0 
The student lacks interest in the topic of the study.        
   Ss  6  17.64 
   Ts  7  77.77 
The student sees plagiarism as an easy way out especially 
today, with the spread of computers and the Internet. 

       

   Ss  14  41.17 
   Ts  1  11.11 
The student lacks time.        
   Ss  8  23.52 
   Ts  4  44.44 
The student is lazy.        
   Ss  5  14.70 
Ts: Teachers, Ss: Students  
 

A close inspection of the findings reported in Table 4 makes it clear that 
from both teachers’ and students’ points of view, lack of knowledge of how to 
write scientifically on the part of students (Ts: f=7, p=77.77%; Ss: f=21, 
p=61.76%) could be considered as the main reason for engaging in plagiarism 
by university students. However, although the spread of computers and the in-
ternet was thought to be as important as lack of knowledge from teachers’ per-
spective (f=7, p=77.77%), for students, this reason was of equal importance to 
passing the course at any cost and the feeling that they are not capable of ex-
pressing the ideas as well as the original author’s words (f=14, p=41.17%). For 
teachers, the idea of some outside forces which make the students want to pass 
the course at any cost along with students’ being lazy stood as the second most 
common reason for students' committing plagiarism (f=4, p=44.44%). Fur-
thermore, lack of motivation (f=3, p=33.33%) was reported as the third reason 
while students’ inability to express ideas as well as the original writers have 
expressed them, their lack of knowledge of what is and is not allowed, high 
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course demands, competition among students to get better grades, and getting 
better grades by committing plagiarism (f=2, p=22.22%) were all ranked the 
fourth most common reasons for students’ plagiarism by these teachers. Not 
understanding the real purpose of studying (i.e., independent and critical think-
ing), underestimating their own abilities, and lack of time (f=1, p=11.11%) 
were mentioned as the fifth reasons while, from these teachers’ point of view, 
lack of interest in the topic of the study was not regarded as a reason for stu-
dents’ committing plagiarism.  

Students’ perceptions were slightly different; that is, for them, lack of 
knowledge of what is and is not allowed (f=12, p=35.29%) and high course 
demands (f=10, p=29.41%) were the third and fourth most common reasons 
which were the fourth reason from teachers’ viewpoint. Moreover, the students 
thought that underestimating their own abilities along with lack of motivation 
(f=9, p=26.47%) were the fifth ranking reasons while for teachers, lack of mo-
tivation on the part of students was considered to be a more common reason as 
compared with an underestimation of their abilities. While, for teachers, lack of 
time was the fifth ranking reason, for students, it was the sixth ranking one. 
Students referred to their not understanding the main purpose of studying, get-
ting better grades as a result of plagiarizing, and lack of interest in the topic of 
the study (f=6, p=17.64%) as the seventh most common reasons. This is differ-
ent from what teachers mentioned in that from teachers’ perspective, lack of in-
terest in the topic did not receive any credit while from students’ point of view, 
it could be one reason for committing plagiarism. This finding partially lends 
support to Riasati and Rahimi's (2013) result which suggested that lack of in-
terest in the topics assigned to students could be one of the reasons contributing 
to plagiarism. Another mismatch between these two groups’ perceptions could 
be found in their ideas regarding the students’ laziness. That is, while teachers 
believed that students’ being lazy was the second ranking reason, students re-
ferred to it as the eighth reason. Additionally, although competition to get bet-
ter grades was the least common reason from students’ viewpoint (f=4, 
p=11.76%), it was the fourth common one from teachers’ perspective (f=2, 
p=22.22%).  

As is evident, both groups reported students' limited knowledge of scien-
tific writing as the main reason for committing plagiarism, which is in sharp 
contrast to what Rezanejad and Rezaei (2013) concluded in their study. Results 
of their study pointed to the easiness of engaging in plagiarism as the main rea-
son for doing it, which was not supported by the findings of the current study. 
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The same finding partly supports what Amiri and Razmjoo (2016) found in 
their study. They came to the conclusion that students' limited research and 
writing skills as well as the pressure to prepare quality assignments could be 
the main reasons although they referred to the ease of committing plagiarism as 
another reason which is not in agreement with the current findings. Babaii and 
Nejadghanbar's (2016) findings, too, indicated that students' deficient academic 
writing skills could be a reason for plagiarism, which is in agreement with the 
findings of the current study. Rashidi et al. (2016) also pointed to students' lack 
of confidence to write independently as one of the reasons, which can be ex-
plained by their inability to write scientifically. All in all, however, although 
some reasons were shared by both participating groups in this study, some are-
as of mismatch could be found between their perceptions of the most common 
reasons for plagiarizing which merit further examination and investigation by 
other researchers in the future.  

Regarding the most effective ways to prevent plagiarism, how do these two 
groups’ perceptions compare? 

Table 5 shows the frequency and percentage of responses given by teach-
ers and students to each of the items of the questionnaire regarding the most ef-
fective ways to prevent plagiarism.  

Table 5.  The Most Effective Ways to Prevent Plagiarism as Perceived by 
Teachers and Students  

Item    f  % 
  Ts  1  11.11 
Assignments should be formulated differently.       
  Ss  3  8.82 
  Ts  5  55.55 
Teachers should have more time to develop good exams and 
tasks that require critical thinking and analysis and not just 
to test factual knowledge.  

      

  Ss  12  35.29 
  Ts  3  33.33 
Students should get better training in the type of 
assignments where plagiarism usually occurs to give them 
better self-esteem.  

      

  Ss  13  38.23 
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Item    f  % 
  Ts  4  44.44 
Students should have better knowledge about academic 
writing, for example, by attending a course in academic 
writing. 

      

  Ss  22  64.70 
  Ts  3  33.33 
Students should learn what is allowed and not allowed 
through education and open discussions.  

      

  Ss  15  44.11 
  Ts  1  11.11 
Teachers should learn what is allowed and not allowed 
through education and open discussions.  

      

  Ss  4  11.76 
  Ts  2  22.22 
Students should be informed at every examination where 
there is a risk of plagiarism. 

      

  Ss  7  20.58 
  Ts  6  66.66 
Teachers should openly discuss plagiarism with students.       
  Ss  16  47.05 
  Ts  6  66.66 
The penalty for those who committed should be severe.        
  Ss  8  23.52 
  Ts  4  44.44 
Electronic plagiarism detection tools should be used.        
  Ss  6  17.64 
  Ts  2  22.22 
Students should be informed that their work will be checked 
for plagiarism.  

      

  Ss  10  29.41 
  Ts  0  0 
The students’ course workload should be reduced.        
  Ss  8  23.52 
  Ts  1  11.11 
Students should receive proper instructions on writing 
assignments in time so that time pressure is avoided.  

      

  Ss  8  23.52 
Ts: Teachers, Ss: Students  
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As shown in Table 5, from these teachers' point of view, the most effective 
ways to prevent plagiarism were teachers' open discussion of plagiarism with 
students (f=6, p=66.66%) as well as administering severe punishment for those 
who commit plagiarism (f=6, p=66.66%). Students, on the other hand, thought 
that letting students have better knowledge of academic writing through attend-
ing relevant courses could be the main solution for avoiding plagiarism (f=22, 
p=64.70%). Allowing teachers to have more time to develop good exams and 
tasks that require critical thinking and analysis and not just to test factual 
knowledge (f=5, p=55.55%) was the second solution suggested by the teachers 
which was the fifth ranking item from the students' perspective (f=12, 
p=35.29%). As the third ranking items, from teachers' point of view, improving 
students' knowledge of academic writing and using electronic plagiarism detec-
tion tools were considered as equally important actions (f=4, p=44.44%) which 
could be taken to prevent plagiarism. Interestingly, these teachers did not sug-
gest reducing students' workload as a workable solution for solving this prob-
lem although students believed that this could contribute to tackling the prob-
lem (f=8, p=23.52%). This mismatch might be more serious than what it really 
appears because, in line with Babaii and Nejadghanbar's (2016) findings and as 
mentioned by the student sample in this study, teachers' high expectations from 
students could be one of the contributing factors which might be partially solv-
able by reducing students' workload. Open discussion of plagiarism (f=16, 
p=47.05%) and teaching students what is allowed and not allowed (f=15, 
p=44.11%) were mentioned by the students as the second and third sugges-
tions. After these, giving students more training (f=13, p=38.23%) and teachers 
more time (f=12, p=35.29%) were the next two items chosen by the present 
students more frequently. Although the teachers quite frequently suggested the 
use of plagiarism detection tools (f=4, p=44.44%), from students' viewpoint, it 
could not be a viable solution (f=6, p=17.64%). Finally, formulating assign-
ments differently was the least referred to item by the students (f=3, p=8.82%).  

Results of this part revealed that while students thought that this problem 
could best be resolved by providing students with further training and relevant 
courses, teachers seemed to be harsher suggesting more severe penalties and 
the use of plagiarism detection tools, in addition to training courses, as effec-
tive ways to prevent plagiarism. These diverse ideas might be attributable to 
these two groups' different perceptions. It seems that students perceived plagia-
rism as more of an unintentional act which could be solved through negotiation 
and training while teachers thought that it could be either intentional or unin-



Alimorad, Teachers’ and Students’ Perceptions of Plagiarism  37 
   

tentional. That is why they perceived that sometimes it merited severe punish-
ment. This finding lends support to what Ojaghi et al. (2011) found in the con-
text of Iran. As they concluded, Esfahan University teachers, like their peers in 
this study, thought that punishment and criticism would denaturalize this mis-
conduct in the eyes of the students so that they would not resort to it. Re-
zanejad and Rezaei (2013), on the other hand, pointed to the crucial role teach-
ers can play in this regard and suggested that plagiarism be checked by the 
teachers. The same concern was also mentioned by Babaii and Nejadghanbar 
(2016) who reported teachers' lenient and careless behavior as one of the major 
causes of plagiarism. In a similar vein, Amiri and Razmjoo (2016) pointed to 
teachers' ignorance as a determining factor in this respect. Furthermore, con-
sidering students' lack of enough instruction and feedback as one of the major 
reasons contributing to plagiarism, Rashidi et al. (2016) suggested explicit 
teaching of these issues as a solution to solve this problem. Considering all the-
se findings, it seems that there is no unanimous consensus regarding the most 
effective ways to prevent plagiarism in that there is no generally accepted defi-
nition for this term. Therefore, it is highly recommended that other researchers 
in different parts of the world attempt to conduct more in-depth studies of 
teachers' and students' perceptions of plagiarism from different angles to shed 
more light on this vital issue. 

CONCLUSIONS  

This study intended to examine Iranian EFL university teachers' and their 
graduate students' perceptions of plagiarism. Results of the study suggested that 
in terms of discerning plagiarism instances, university teachers seemed to be 
more severe in comparison to their students because they reported greater 
amount of plagiarism in the writing samples. This finding indicates that the 
perceptions held by teachers toward what is considered misappropriation of 
others' ideas or words are different from those held by their students.  

Furthermore, it was found that both teachers and students thought by 
committing plagiarism, a person is first and foremost unfair to the original 
writer because s/he is taking the credit that the writer deserves. This finding 
shows that contrary to the extreme cultural perspective put forward by some 
scholars (Sapp, 2002; Sowden, 2005), Asian people, including Iranian re-
searchers, do not condone plagiarism but condemn it severely. Among the rea-
sons mentioned by these teachers and students, lack of knowledge of how to 
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write scientifically was ranked first, which points out what drives the students 
to copy other people's words or ideas is mostly their insufficient knowledge of 
scientific writing rather than their deliberate attempt to abdicate responsibility. 
Finally, the findings of the last part of the questionnaire suggested while stu-
dents thought that this problem could be solved through open discussion, nego-
tiation, and training, teachers recommended open discussion and negotiation as 
well as more severe punishment methods.  

The findings of this study can deepen our understanding of plagiarism 
from both theoretical and pedagogical perspectives. Regarding the former, it 
can convincingly be argued that it is best not to consider the surging number of 
plagiarism instances in Iranian EFL students' academic writings as evidence in 
support of their being dishonest or deceitful or their encouraging or preferring 
such misconduct; rather, in the same way as their peers in Western countries, 
they condemn plagiarism by holding negative attitudes toward those who pla-
giarize. Therefore, what is obvious is that the extreme cultural view is undoubt-
edly rejected while the tempered cultural perspective is supported by these 
findings.  

It was also found that university teachers were able to detect more plagia-
rism instances compared to their students which can be interpreted in the light 
of the socialization perspective toward plagiarism according to which, plagia-
rism is a developmental process which can be learned and mastered gradually 
by the students. All these findings, however, do not justify the occurrence of 
plagiarism in Iranian EFL university teachers' and graduate students' academic 
writings; hence, they need to pay more careful attention to their academic pro-
ductions and try not to commit plagiarism since, even if done unknowingly and 
unintentionally, plagiarism instances found in their writings may lead to their 
losing face in the global discourse community. Moreover, the majority of their 
articles, in spite of being novel and informative, may be rejected by interna-
tional journals because of plagiarism.  

With respect to the latter, university teachers need to know that high 
course demands and time limitations might make the students resort to plagia-
rism to carry out their academic duties. Although more serious punishment 
methods may improve the situation, they may only serve as a temporary solu-
tion. Therefore, more permanent and lasting solutions are needed to alleviate 
the problem altogether. To reach this goal, students need to be made aware of 
what plagiarism really means to their peers in other parts of the world and how 
it may be interpreted by them because if they are made aware of the true uneth-
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ical and immoral meanings attached to this misconduct, they may less engage 
in doing it. Additionally, training sessions in which students are taught what 
plagiarism means and how to avoid committing it might prove helpful and ef-
fective. 

Like all other studies, this study also suffers from certain limitations which 
restrict the generalizability of its findings. The first and foremost limitation is 
the selection of the participants which, because of practical problems, could not 
be done randomly. Other researchers may be able to replicate the study using 
probability sampling procedures to either refute or confirm the findings of this 
study in the future. Another limitation is the size of the sample which may cre-
ate certain problems while interpreting the findings of the study. Future studies 
can be done using a larger sample of university teachers and graduate students 
to give a more vivid picture of what their perceptions of plagiarism are. More-
over, this study made use of a single instrument for collecting data. Other re-
searchers can use different types of data gathering tools such as interviews, ob-
servations, documents and questionnaires to triangulate the data and reach 
more valid and reliable conclusions. Additionally, more sophisticated data 
analysis procedures can be used to find out how these two groups' perceptions 
compare. Plagiarism can also be viewed from a more in-depth point of view by 
examining the way it is individually and socially constructed during the pas-
sage of time through conducting longitudinal qualitative studies. Hence, inves-
tigating the role of different factors in the macro and micro contexts in which 
the students live and study can be a fruitful area of inquiry in the future. There-
fore, besides quantitative research, we call for more qualitative and mixed-
method studies on plagiarism to see how it is constructed, deconstructed or re-
constructed while the individuals are acting, reacting and interacting in their 
discourse communities as well as the society at large.    
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